Elementary Literacy
Standards Institute

O

DENVER

PUBLIC
SCHOOLS

- I

| R e L e S et Jon, -,

o R e S U [ e WA
|




Standards Outcomes
2012-2013

O




Welcome

o LRk e

DENVER

PUBLIC
SCHOOLS




Essential Questions to Guide Standards
Teacher Leader Workyn 2012-2013

* How will | need to adjust instruction in my classroom to
meet expectations in the Common Core State Standards
(CCSS)?

* How will | engage my colleagues in learning to adjust
instruction in their classrooms to meet CCSS
expectations?




Reflect and Plan

O

e What did you learn?

e What is important about
SO What? what you learned?

e What action will you
take as a result of
your learning?

Now what?




Standards Teacher Leader Role

To Learn About:
the Common Core State Standards
the connection between the Framework, our focus on ELLs, and the new standards
the connection between language and content objectives
the tools available to support your school’s transition to the new standards

To Teach/Facilitate:
e the units and tasks to your students
e the two “Green Days” on standards in your building to your peers

To Lead:

e your school’s implementation of the tasks, units, and PCK Intensive modules
* conversations sharing the rationale for this work, the urgency, and the hope




Overview—CCSS for
ELA and Literacy

O




Activate Background Knowledge

O

» Table group discussion

2 KW Chart

st What do you already know about the CCSS for English Language Arts/
Literacy?

32 What questions do you hope will be answered in these two days?

* Whole group “whip around”

# Share one from each column; please don’t share repeats




Video Spotlight

O

* As you view the video—Common Core State
Standards for ELA and Literacy—consider specific
implications for your role as Standards Teacher Leader

e Turn and Talk

Based on what | know so far about the CCSS,
something that I predict will be a positive
outcome for teachers and students is...



https://www.teachingchannel.org/videos/common-core-standards-ela?fd=1
https://www.teachingchannel.org/videos/common-core-standards-ela?fd=1
https://www.teachingchannel.org/videos/common-core-standards-ela?fd=1

Overview of the Standards

O

* Read the anchor text, “What is good about the CCSS?”
(Pathways, pages 7—13)

* Share the section with which you made a new connection

One positive aspect/outcome of the
CCSS that | had not thought about
previous to reading the selection is...




Overview of the Standards

O

e Star and read “A focus on results rather than means,”
“An integrated model of literacy,” and “Shared responsibility
for students’ literacy development,” in “Key Design
Considerations” (CCSS, page 4)

e Read “What Is Not Covered by the Standards” (CCSS, page 6)

* Discuss #5 (CCSS, page 6)

The connection | made between #5 and what
| know about the importance of language
instruction and supports for students who are
learning language as they learn content and

concepts is...




Capacities of Literate Individuals

O

I notice connections between
the Framework for Effective Teaching
and the following capacities...
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Reflect and Plan

O

e What did you learn?

e What is important about
SO What? what you learned?

e What action will you
take as a result of
your learning?

Now what?




Common Core

Instructional Shifts

O
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Instructional Shifts

O

» Common Core Instructional Shifts for Language Arts/Literacy

1. Build knowledge through content-rich nonfiction and informational texts
(throughout the day!)

2. Read, write, and speak grounded in evidence from texts
3. Practice regularly with increasingly complex texts and academic vocabulary

* Unpack and discuss shifts with table group

* Think about the Interdisciplinary Unit you taught this year,
then discuss and chart with table group

Specific ways Interdisciplinary Units
encompass these instructional shifts
include...




Video Spotlight

O

* As you view the video—Shift 1: PK-5: Balancing
Information Text and Literature—consider specific
implications for your role as Standards Teacher Leader

e Discuss

In what ways does the use of
informational texts support academic

vocabulary development?



http://engageny.org/resource/common-core-in-ela-literacy-shift-1-pk-5-balancing-informational-text-and-literature/
http://engageny.org/resource/common-core-in-ela-literacy-shift-1-pk-5-balancing-informational-text-and-literature/
http://engageny.org/resource/common-core-in-ela-literacy-shift-1-pk-5-balancing-informational-text-and-literature/
http://engageny.org/resource/common-core-in-ela-literacy-shift-1-pk-5-balancing-informational-text-and-literature/
http://engageny.org/resource/common-core-in-ela-literacy-shift-1-pk-5-balancing-informational-text-and-literature/
http://engageny.org/resource/common-core-in-ela-literacy-shift-1-pk-5-balancing-informational-text-and-literature/
http://engageny.org/resource/common-core-in-ela-literacy-shift-1-pk-5-balancing-informational-text-and-literature/
http://engageny.org/resource/common-core-in-ela-literacy-shift-1-pk-5-balancing-informational-text-and-literature/

Reflect and Plan

O

e What did you learn?

e What is important about
SO What? what you learned?

e What action will you
take as a result of
your learning?

Now what?




Anchor Standards
and CCSS Structure

O




Anchor Standards and Strands

O

* Review “College and Career
Readiness Anchor
Standards for Reading”
(CCSS, page 10)

* Compare these Anchor
Standards with those
for secondary (CCSS,
pages 35 and 60)

* Now compare the “Note on
range and content of
student reading” found at
the right on all three pages

Reading

e Literature
¢ Informational Text
¢ Foundational Skills

Language




Standards: The Structure

O
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Key to Marking @She Text

* || College and Career Readiness Anchor Standard

* Noteon.. or Introductory paragraph often has very deiiberate

méssaging to refer to appendices
. -

e Organizing element

. ‘Grade-level column

J *Grade-specific standards




Continue to Maék Up the Text
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Key to Marking @She Text

* || College and Career Readiness Anchor Standard

* Noteon.. or Introductory paragraph often has very deiiberate

méssaging to refer to appendices
. -

e Organizing element

. ‘Grade-level column

J *Grade-specific standards




Reflect and Plan

O

e What did you learn?

e What is important about
SO What? what you learned?

e What action will you
take as a result of
your learning?

Now what?




K-12 Standards
Alignment

O




Investigating Learning Trajectories

In pairs or triads
= Clear a workspace and empty your envelope

= Read, discuss, and come to a consensus as you place standards
in order from kindergarten (at the bottom) to grade 12

= As you build your trajectory, discuss what the standards say

students need to know and be able to do, considering all parts
of the standards

* What changes occur from grade to grade? Consider content and processes.
* Where are new concepts introduced? Dropped?

* How does the demand of the standard change? Does an idea or skill get
more complex, and if so, how?




K-12 Alignment
O
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Implications

o LRk e

DENVER

PUBLIC
SCHOOLS




Reflect and Plan

O

e What did you learn?

e What is important about
SO What? what you learned?

e What action will you
take as a result of
your learning?

Now what?




Rigor and
R/W Connections

O
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Rigor

» Using your graphic organizer, examine Writing Standard 1 (W1)
= One person reads the kindergarten standard aloud
= Another person reads the first grade standard aloud

= Highlight key words and phrases that indicate increased rigor for
students (as compared to previous grade)

= Continue with second grade

= As partners, continue marking writing standards together through
fifth grade

* With a partner, use the same process to examine Reading
Standard for Informational Text 8 (RI8) and highlight increased
K-5 rigor.



Reading/Writing Connections

O

» With your partner, discuss reading/writing
connections between W1 and RI8

e Table discussion

How do the following incorporate reading/writing connections that
will support teachers in addressing multiple standards at a time?

* Reading anda Writing Workshop Model
* Literacy Planning Guides and use of Mentor Texts
* Interdisciplinary Units




Reflect and Plan

O

e What did you learn?

e What is important about
SO What? what you learned?

e What action will you
take as a result of
your learning?

Now what?




Staircase of
Text Complexity
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Why Text Complexity Matters

O

* Begin reading anchor text: Chapter 3, “Literal

Understanding and Text Complexity—Standards 1 and 10”
(Pathways, pages 32—37)

o Before July, flag and read Appendix A, “Reading”
(pages 2—-10)

e Examine Reading Standards 1 and 10 (CCSS, page 10)
* Discuss

Some have referred to Reading Standards 1 and 10 as the
“running record standards” or as the struts that form two
sides of a ladder of reading standards, with the remaining
reading standards as the rungs. What does this statement

mean? Do you agree? Why or why not?




CCSS Model of 'léext Complexity

Reader and Task

The Common Core Standards’
Model of Text Complexity
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Determining Text Complexity
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Sarah, Plain anéi> Tall

T Tre—n—— “Did Mama sing every day?” asked
PATRICIA MACLACHLAN = . =
. Caleb. “Every single day?” He sat close
Sar ah, Plaln to the fire, his chin in his hand. It was
and ’Elll dusk, and the dogs lay beside him on the

warm hearthstones.

“Every single day,” I told him for the
second time this week. For the twentieth
time this month. The hundredth time this
year. And the past few years.

“And did Papa sing, too?”




Henry and Mudge
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A Comparison

O

Quantitative Qualitative

Reader
and Task

Rare words typically
appear once or twice
in the chapter or even
in the whole book.
But when these words Discuss...
(e.g., hearthstones,
wretched, holler)
appear, they are
challenging.




The Model in Action
O

* Look at Appendix B, “Table of Contents” (pages 4-8)

» Band-specific exemplars and performance tasks*
K-1 pages 14-36 *pages 28 and 36
2-3 pages 37-61 *pages 53 and 61
4-5 pages 63-76 *pages 70 and 76




Video Spotlight

O

* As you view the video—Shift 3: Staircase of Complexity—

consider specific implications for your role as Standards

Teacher Leader

e Table conversation

David Coleman asserts that the
issue of access to complex texts is
a civil rights issue. Do you agree?
Why or why not?

What is one way teachers can
appropriately support English
language learners and students
not yet reading at grade level to

access increasingly complex texts?



http://engageny.org/resource/common-core-in-ela-literacy-shift-3-staircase-of-complexity/

Video: Classroom Close-Up

O

e View the video—Ms. Noonan: Using a Touchstone Text—
through the lens of the DPS Framework for Effective
Teaching

Touchstone

e Partner conversation

This teacher used a touchstone text
to support students in accessing a
difficult concept in more complex
text. Do you believe this strategy
would support English language

learners? Why or why not?



https://www.teachingchannel.org/videos/using-touchstone-texts

Reflect and Plan

O

e What did you learn?

e What is important about
SO What? what you learned?

e What action will you
take as a result of
your learning?

Now what?
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Close Reading
of Text

O
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Close Reading Process

O
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Shift 2 Requires Students To

Read like a detective; write like a reporter




Three Buckets

O
Text Types/Modes

Expository” % Persuasive N Narrative %
7l (W1 Argument) i

(W2) (W3)




“Every book has a skeleton hidden between its covers.

Your job as an analytic reader is to find it.”
Adler and Van Doren, 1940/1972




Which requires close reading?

1.

If you were present at the signing of the Declaration
of Independence, what would you do?

What are the reasons listed in the preamble for
supporting their arguments for separating from
Great Britain?




Which requires close reading?

i ot tha signine of the Declarati
eladepandonceiaenenld o dor
(2]l What are the reasons listed in the preamble for

~ supporting their arguments for separating from
Great Britain?

Ix CONGRESS. Jooy o iy




Progression of Text-Dependent Questions

O
o A

Opinions, Arguments,

Inter-textual Connections

Inferences

/e

Author’s Purpose

Across Texts

Entire Text

Segments

Paragraph

Vocabulary and Text Structure

Key Details
| General
Understandings

Sentence

Word

Part




General Understandings

O

* Overall view

* Gist of passage

* Sequence of information
e Story arc

e Main claim and evidence




General Understandings in Kindergarten

O

Retell the story in order using the words beginning,
middle, and end.




Progression of Text-Dependent Questions

O
o A

Opinions, Arguments,

Inter-textual Connections

Inferences

/e

Author’s Purpose

Across Texts

Entire Text

Segments

Paragraph

Vocabulary and Text Structure

Key Details
General Understandings

Sentence

Word




Key Detalils

» Search for nuances in meaning

* Determine importance of ideas (
* Find supporting details that

support main idea @
e Answer who, what, when,

where, why, how much, or

how many



Key Details in Kindergarten

O

* How long did it take to go from a hatched egg
to a butterfly?

* What is one food that gave the caterpillar
a stomach ache? What is one food that did not give
him a stomach ache?




Key Details in Kindergarten (continued)

O

It took more than 3 weeks. He ate for one week, and
then “he stayed inside [his cocoon] for more than
two weeks.”




Key Details in Kindergarten (continued)

O

Foods that did NOT give him Foods that DID give him

a stomach ache a stomach ache

* Apples * Chocolate cake
* Pears * |ce cream
* Plums * Pickle
 Strawberries * Swiss cheese
* Oranges  Salami
* Green leaves * Lollipop

* Cherry pie

* Sausage

* Cupcake
e Watermelon




Progression of Text-Dependent Questions

O
o A

Opinions, Arguments,

Inter-textual Connections

Inferences

/e

Author’s Purpose

Across Texts

Entire Text

Segments

Paragraph Vocabulary and

Text Structure

Key Details
General Understandings

Sentence

Word

Part




Vocabulary and Text Structure

* Bridges literal and inferential meanings
* Denotation

e Connotation

* Shades of meaning
* Figurative language

* How organization contributes
to meaning




Vocabulary in Kindergarten

How does the author help us to understand what
cocoon means?




Vocabulary in Kindergarten (continued)

O

There is an illustration of the cocoon and a sentence
that reads, “He built a small house, called a
cocoon, around himself.”




Progression of Text-Dependent Questions

O
o A

Opinions, Arguments,

Inter-textual Connections

Inferences

/e

Author’s Purpose

Across Texts

Entire Text

Segments

Paragraph

Vocabulary and Text Structure

Key Details
General Understandings

Sentence

Word




Author’s Purpose

O
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Author’s Purpose in Kindergarten

O

Who tells the story: the narrator or the caterpillar?




Author’s Purpose in Kindergarten (continued)

O

A narrator tells the story, because he uses the words
“he” and “his.” If it was the caterpillar, he would say
“I” and “my.”




Progression of Text-Dependent Questions

O
o A

Opinions, Arguments,

Inter-textual Connections

Inferences

T /—

Author’s Purpose

Across Texts

Entire Text

Segments

Paragraph

Vocabulary and Text Structure

Key Details
General Understandings

Sentence

Word




Inference

Probe each...
Idea

in

O

Argument

in

Persuasive Ji

Key Detail

in
Narrative 4




Inference in Kindergarten

O

The title of the book is The Very Hungry Caterpillar.
What evidence from the text tells us he is hungry?




Inference in Kindergarten (continued)

O

The caterpillar ate food every day, “but he was still
hungry.” On Saturday, he ate so much food that he got
a stomach ache! Then he was “a big, fat caterpillar,”
so he could build a cocoon and turn into a butterfly.




Progression of Text-Dependent Questions

O

Opinions, Arguments,

Whole

~

Inter-textual Connections

p—

Inferences

/e

Author’s Purpose

Across Texts

Entire Text

Segments

Paragraph

Vocabulary and Text Structure

Key Details
General Understandings

Sentence

Word

Part




Opinions, Arguments, Inter-textual Connections

O

» Author’s opinion and reasoning (K-5)
* Claims

* Evidence
* Counter claims
* Ethos, pathos, logos

e Rhetoric




Opinions and Inter-textual Connections in Kindergarten

____ Narative informational

* Is this story a happy or * How are these two books
or a sad one? similar?
* How do you know? * How are they different?

’:‘ mtﬁ“m?s" :
(74 17 2\
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“All men are created equal” and are
bom with certai
These include “life, liberty, and the
pursuit of happiness,” and no
government is allowed to take them
away. So began Thomas Jefferson as he
wrote our Declaration of Independence.
These ideas, he said, were intended to
“an expression of the American mind.

The British saw the Declaration as
a statement offifeason}—a hanging
offense! But the threat of being hanged
didn't keep Jefferson from writing such
words and sharing these ideals.

After the Revolution when the
American colonies had won their
independence from England, the
Continental Congress formed a
government, but it didn’t work. (The
Continental Congress was made up
of representatives of the 13 states.)

A convention was called in 1787 to
create a newor anew
government. In that meeting, delegates

Inalienable or unalienable?
The final draft of the Declaration of
Independence speaks of our “unalienable”
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The Declaration of Independence

began to decide how the power of the
new government would be divided
between the states and the nation.
Jefferson had seen how England
treated the American colonists. He didn’t
trust powerful governments to guard
people’s rights. He believed that certain
freedoms had to be written into the new
American constitution to protect the

Grade 5 Close Reading

Inalienable rights:
fundamental rights that
‘cannot be removed,
surrendered, or
transferred to another
person. The Declaration
of Independence
identifies "life, liberty,
and the pursuit of
independence" as
inalienable rights.

Treason:

the betrayal of one's
country by going to war
against it or giving
information to its
enemies.

They accused him of
treason when he gave
the enemy information
about the generals'
plans.

Constitution:
the set of basic laws by
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First Independent Reading

O

* Independently read and mark up the text
* Read with a pencil or highlighter to annotate the text

Star new information.

Highlight or bracket what confuses you.




Second Reading@

Teacher Modeling/Read Aloud

Read the entire passage aloud, without interruption.
Orient students to the text and ask them to follow along.




Text-Dependent Questions

Close Reading Student Page Name
“Inalienable Rights” by Leigh Anderson Date

* Independent Reading—Read the text independently. Be sure to read with a pencil or highlighter, marking up
the text as you read. You might highlight key phrases and sections and note words and parts that are confusing.
Even if you struggle a bit, stick with it and use the patterns, pictures, vocabulary, and text to help you.
Vocabulary—While reading independently, notice the vocabulary that is underlined or in a @ Motice that
definitions for the boxed words are listed to the side of the text. As you read, listen for context and clues about
the meaning of underlined and boxed words.

Read Aloud—Listen to the text read aloud. Again, pay attention to key vocabulary.

Reread and Answer Questions—Reread the text and use the guiding questions below to self-assess your close
reading and understanding of the text. As you reread and answer questions using evidence from the text, your
teacher will guide you to work with a partner or cooperative group to discuss and share your thinking.

1. Inyour own words, write a definition for each underlined word from the text.

The word liberty means
| think the author means when she uses the word pursuit.
is an example of ideals.

The word independence means
I think the author means when she uses the word interference.
is an ple of an omissfon.

What's the main idea of the text? Use evidence from the text to support your answer.

DENVER

PUBLIC
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Discussion

O

With a partner, discuss using evidence from the text

Use the note-catcher/student page

Remember to use accountable talk (asking questions, providing
text evidence) to compare and contrast your impressions with

one another
5
[ )]




From Talk to Writing

Writing Task




Reflective Questions

O

* How is it different from current practice?

* Why is it important?

* How might we begin to shift our questioning and
student discussions in this direction?

* What skills and strategies will students need
to do a close reading of this text?




Reflect and Plan

O

e What did you learn?

e What is important about
SO What? what you learned?

e What action will you
take as a result of
your learning?

Now what?




Addressing
Multiple Standards

O




Video: Classroom Close-Up

O

* This teacher uses routine of weekly Poetry Open Mic session
to address several standards while fostering students’
motivation to speak, write, and study/collect/love poetry

* View the video—Poetry Open Mic—through the lens of CCSS
for grade 5 |

e Partner conversation POETRY
OPEN MIC

Which standard is this teacher addressing
through the use of her poetry open mic?
In what ways could this or a similar strategy

support English language learners?



https://www.teachingchannel.org/videos/poetry-lesson-plan
https://www.teachingchannel.org/videos/poetry-lesson-plan

Reflect and Plan

O

e What did you learn?

e What is important about
SO What? what you learned?

e What action will you
take as a result of
your learning?

Now what?




The DPS
Standards Plan

O




The 2010 Denver Plan Vision

O

We will lead the nation’s cities in student achievement, high school
graduation, college preparation, and college matriculation. Our students
will be well-prepared for success in life, work, civic responsibility, and
higher education.




The Instructional Core in DPS

O

Student

* English language learners
* Student behaviors in
Framework for Effective Teaching

Teacher Content

* Teacher behaviors in * New standards
Framework for Effective Teaching



DPS Priorities: Our Focus for the Year

O




English Language Development Standards

ELD Standards e

1—English language learners communicate for social Social and Instructional language
and instructional purposes within the school setting.

2—English language learners communicate information, The language of Language Arts
ideas, and concepts necessary for academic success in
the content area of language arts.

3—English language learners communicate information, The language of Mathematics
ideas, and concepts necessary for academic success in
the content area of mathematics.

4—English language learners communicate information, The language of Science
ideas, and concepts necessary for academic success in
the content area of science.

5—English language learners communicate information, The language of Social Studies
ideas, and concepts necessary for academic success in
the content area of social studies.




Rationale for Content/Language Objectives

O

» Students need to learn language in the context
of the content.

» Students need the language of the content to access
the content.

Why is it important for teachers to consider
the language needed at the same time as they
identify the content objective for a lesson?




Of all the possible content objectives | could teach,
why is this one the most important thing for my students
to learn right now?

What language will my students need to learn and
demonstrate their learning of this content?

What differentiated supports will | need to provide for my
students with varying degrees of language proficiency?



DPS Content/Language Objective Structure

O

A language function articulated to a language
domain, a language form, content, and language
supports that are differentiated according to

language proficiency levels to support flexible
groups:

a) Levels 1 and 2,
b) Levels 3 and 4, and
c) Levels5and6




DPS Content/Language Objective Structure

O

Students select an adjective to describe Thomas Jefferson
and write a paragraph explaining their choice, supported
with evidence from the text after participating in class and
partner discussions:

a. Use language frame, Thomas Jefferson was [choose word from

appropriately modified list with icons] because [copy sentence
from text].

b. Use language frame, Thomas Jefferson was [choose word from
list] because [evidence from the text].

c. Produce extended response that includes justification grounded
in evidence from text.




Functions by Language Domain

Listening Speaking Writing
act, arrange, distinguish, agree/disagree, answer, discover, distinguish, ask and answer
duplicate, categorize, ask, converse, debate, explore, find, find guestions, brainstorm,
choose, copy, follow define, describe, discuss, specific information, classify, collect, compare,
directions, identify, explain, express, give identify, infer, interpret, contrast, create,
indicate, label, listen, instructions, identify, locate, make describe, edit, evaluate,
match, order, point, name, practice, predict, connections, preview, explain, illustrate,
recognize, role play, pronounce, rehearse, predict, read, read aloud, journal, label, list, order,
show, sort, tell repeat, rephrase, skim organize, record, revise,
respond, restate, say state and justify, opine,
steps in a process, share, summarize, support,
state, summarize, tell, take notes, write

use vocabulary



Five High-Yield Functions
O




Language Function

Expressing
needs and likes

Describing people,
places, and things

Describing spatial and
temporal relations

Describing actions

Retelling/relating
past events

Possible Language Forms
Indirect/ direct object, subject/ verb agreement, pronouns
| like/don’t like (object). | need a/some (object).
Nouns, pronouns, adjectives
The (my, her) _ isfare . A(it) has/have .

Prepositional phrases

next to, beside, between, in front of, in back of, behind,
on the left/right, in the middle of, above, below, under

Adverbs
telling how, where or when

Past tense verbs, past progressive

Yesterday/Last /On day, (pronoun) -ed.
(pronoun) was/were (have/has been) -ing.




WIDA

CONSORTIUM

LISTENING

Point to stated pictures,
words, or phrases

Follow one-step oral
directions (e.g., physically
or ﬂ'lrou.gh drawi.ngs:l
[clcm:iﬁv objccts, Egurcs,
people from oral statements
or questions {e.g., “Which
one is a rock?”)

March classroom oral
language to daily routines

Categorize content-based
pictures or objects from
oral dcscriptions

Arrange pictures or objects
per oral information
Follow two-step oral
directions

Draw in response to oral
dcscriplions

Evaluate oral information
(c.g., about lunch opr_iuns)

Level 3
Developing

Follow multi—sl:cp oral
directions

[clcnr.iﬁf illustrated main
ideas from paragraph-level
oral discourse

Match literal meanings of
oral dcscriptions or oral
reading to illustrations
Sequence pictures from
oral stories, processes, or
procedures

CAN DO Descriptors: Grade Level Cluster 3-5

For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
language learners can process or produce the language needed to:

Interpret oral information

and apply to new situations
[dcnr.iﬁ' illustrated main
ideas and supporting details
from oral discourse

Infer from and act on oral
information

Role play the work of
authors, mathemarticians,
scientists, historians from
oral readings, videos, or
multi-media

Carry out oral instructions
containing grade-level,
content-based language
Construct models or use
manipu]ativcs to probh:m—
solve based on oral
discourse

Distinguish between literal
and Agurative language in
oral discourse

Form opinions of people,
places, or ideas from oral
scenarios

SPEAKING

Express basic needs or
conditions

Name pre-taught objects,
people, diagrams, or
picturcs

Recite words or pl'lrascs
from pictures of everyday
ubjcc,ts and oral mudl:]ing

Answer yes/no and choice

questions

Ask simph:, cvcryday
questions (c.g., “Who is
absent?™)

Restate content-based facts
Describe pictures, events,
u|:|j ccts, or pooph: using
phrases or short sentences
Share basic social

information with peers

Answer simple content-
based questions

Re/tell short stories or
cvents

Make predictions or
hypotheses from discourse
Offer solurions to social
conflice

Present content-based

information

Engage in prublcm—suhring

Answer opinion questions
with supporting details
Discuss storics, issucs, and
COncepts

Give content-based oral
reports

Offer creative solutions to
issucsfpchms
Compa.rl:fmnr_rast
content-based functions
and relationships

Justify/defend opinions or
cxplanations with evidence
Give content-based
presentations using
technical vocabulary
Sequence steps in gradc—
level problem-solving
Explain in derail resules

of inquiry (e.g., scientific

cxpcrimcnts)

The CAN DO Descriptors work in conjunction with the WIDA Performance Definitions of the English language proficicncy standards. The Performance Definitions use three
criteria (1. linguistic complexity; 2. vocabulary usage; and 3. language control) to describe the increasing quality and quantity of students’ language processing and use across the
levels of langnage proficiency.




CAN DO Descriptors: Grade Level Cluster 3-5

For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
language learners can process or produce the language needed to:

WIDA

CONSORTIUM

Level 3
Developing

READING

March icons or diagra.ms
with words.l'conc,cpts

[dcnr_ify cognates from farst
]a.nguagc, as app|icablc

Make sound/symbol/word

relations

March illustrated words/
]Jl'lrascs in difﬁ:rin.g
contexts (e.g., on the

board, in a book)

[clcnr_iﬁr facts and cxplicil:
messages from illuscrared
texe

Find charj.gm to root words
in context

Identify clements of story
grammar (c.g., characters,
scl:r_ing]

Follow visua]ly supporl:ccl
written directions I:c.g.,
“Diraw a star in the sky”:l

Interpret information

or data from charts and
graphs

[dcnr_if_v main ideas and
some details

Sequence events in storics
or content-based processes
Use context clues and
illustrations to determine

meaning of wordsfphrascs

C|assiﬁ' fearures of various
genres of texe (e.g., “and

TJ'IC:{ lived happi]y ever
after”—fairy tales)

Match graphic. organizers
to different texts (c.g.,
comparc/contrast with
Venn diagram)

Find details thar support
main ideas

Differentiate between fact
and opinion in narrative

and expository text

Summarize informarion
from mulr_iplc related

SDUICCS

Answer analytical questions
about grade-level text
Identify, explain, and give
cxamples of figures of
speech

Draw conclusions from
txp]ic.it and i.mplic'lt text

at or near grade level

WRITING

Label objl:cts, pictures, or
diagra.ms from wun:].fphrasc
banks

Communicate ideas by
drawing

Copy words, phrasos, and
short sentences

Answer oral questions with
single words

Make lists from labels or
with peers
Complete/produce
sentences from word/
phrase banks or walls

Fill in grapl'lic organizers,
charts, and tables

Make comparisons using
real-life or visually-
supported materials

Produce simp|t expository
Or narrative text

String related sentences
together

Compare/contrast content-

based informartion
Describe events, people,

Processcs, ]J[‘OGCCII.I.I'CS

Take notes using grap]'lic
organizers

Summarize content-based
information

Author multiple forms of
writing {c.g., expository,
narrative, pcrsuasi\rc:l from

models

E.xplain strategies or use
of information in so]vi.ng
problems

Produce extended responses
uforigi.na] text appmaching

grade level
App|_v content-based

information to new
CONICXLS

Connect or integrare
pcrsonal experiences with
literarure/content

Create gradc—lcvt] storics or
reports

The CAN DO Descriptors work in conjunction with the WIDA Performance Definitions of the Engllsh Ia.nguagc pruﬁcitncy standards. The Performance Definitions use three
criteria (1. linguisr_ic c,omplcxity; 2. vu-cahu]a.ry usage; and 3. |anguagc control) to describe the increasing qua]it_)r and quantity of students’ |a.ngua.gc processing and use across the
levels of la.nguagc proﬁcitncy.




Sensory Supports
Manipulatives

Pictures and photographs
lllustrations, diagrams,

and drawings

Magazines and newspapers
Physical activities

Videos and films

Broadcasts

Models and figures
Real-life objects (realia)

Visual Supports
Graphic organizers
Maps
Tables
Graphs
Charts
Timelines
Diagrams
Number lines

Group Supports
In pairs or partners
In triads or small groups
In whole group
In cooperative groups
With the Internet Websites)
or software programs
In native language (L1)
With mentors
Heterogeneous or
homogenous groups
by proficiency in
academics or language



Standards Implementation Timeline

O

Transition
Transformation

Moving to Implementation

the New Standards

2010-2011
School Year

2012-2013
School Year

Changing Teaching
and Learning

2014-2015
School Year

Making Meaning

2013-2014
School Year




The Instructional Shifts




Plan for Supporting the Instructional Shifts

”DRAFI‘ Plan for Content Support of the Instructional Shifts in Language Arts
Transition Year 2012-2013

Shift 1: Build knowledge through
content-rich nonfiction and
informational texts.

* Use revised Interdisciplinary Units

that integrate science or social
studies and reading and writing
during the literacy block.
Capitalize on literacy experiences
embedded into science and social
studies, making direct strategy
connections throughout the day.

Implement Instructional Tasks.
Pilot Literacy Design Collaborative
(LDC) modules in eighth grade U.S.
History classes.

Focus on Essential Learning Goals

(ELGs) = Anchor Standards R.1, R.2,

and R9.

Implement Instructional Tasks and .

look at student work.

Pilot Literacy Design Collaborative
(LDC) modules in tenth grade U.S.
History and Biology classes.

Focus on Essential Learning Goals

(ELGs) = Anchor Standards R.1, R.2,

and R.9.

Shift 2: Read, write, and speak

grounded in evidence from texts.

Use revised Interdisciplinary Units.
Use grades 3-5 performance tasks
added to nonfiction units.

Focus on ELGs = Anchor Standards
R.1,R2, R8,R9, W.1,and W.2

(+ R.3 for Language Arts classes).
Use Interim Assessments aligned
with ELGs.

Focus on ELGs = Anchor Standards
R1,R2,R8, RI, W.1,and W.2
(+ R.3 for Language Arts classes).

Shift 3: Practice regularly with
increasingly complex texts and
academic vocabulary.

Use revised Interdisciplinary Units.
Use grades 3-5 text exemplars
(close reading) embedded in
poetry units.

Implement Collaborative Strategic
Reading (CSR) in CSR schools.
Focus on ELGs = R.10, L.4, L.5, and
L.6.

Use Interim Assessments aligned
with ELGs.

Focus on ELGs = R.10, L.4, L.5, and
L6.

Use Interim Assessments aligned
with ELGs.

Read closely to determine what texts say explicitly and make logical inferences from them; cite specific textual evidence when writing or sp

drawn from texts.

Determine texts’ central ideas or themes and analyze their development; summarize key supporting details and ideas.
Analyze how and why individuals, events, and ideas develop and interact over the course of texts. (Language Arts only)

Dell and evall

Analyze how two or more texts address similar themes or topus to build k
| texts independently and proﬂclentlv

Read and comprehend

literary and

authors take.

g to support concl

and specific claims in texts, including validity of reasoning, as well as relevance and sufficiency of evidence.

lod

Write arguments to support claims in analyses of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.
Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through effective selection, organization, and analyses

of content.

Determine or clarify meanings of unknown and multiple-meaning words and phrases by using context clues, analyzing meaningful work parts, and consulting general and
specialized reference maherlals, as appropriate.

D und i

I word relationships, and

in word

Acquire and use accurately a range af gsneral academic and domain-specific words and phrases sufﬂclent for reading, writing, speaking, and listening at the college and

i

career level; d

Denver Public Schools

in gathering vocabulary knowledge when encountering an unknown term important to comprehension or expression.
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Plan, Teach, Refé:ct

V o /




REFLECT

PCK module to
study and plan for
instructional tasks

and interdisciplinary
units with emphasis
on content/language
objectives and
instructional shifts.
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Discover a World of Opportunity™




Teach

Instructional tasks
and interdisciplinary
units to support
students with
learning against

the standards.
Tasks and units are
designed to capture
instructional shifts.




Reflect

PCK module debrief
protocol for
analyzing
implementation of

tasks/units and
related student work
with a focus
on implications
for teaching and
learning.




Reflect and Plan

O

e What did you learn?

e What is important about
SO What? what you learned?

e What action will you
take as a result of
your learning?

Now what?




Refer to slides 89—-90 and the Framework for Effective
Teaching

How do the three district priorities (teacher effectiveness,
English language development, and standards) intersect
in the context of instruction?

What are some implications for your own classroom?
For your role as a teacher leader?



Credits

O

Materials adapted from the following sources

s PowerPoint and texts by Fisher and Frey

s Documents and presentations by Aspen Institute and
Urban District Literacy Leaders’ Network

56 CCSS for English Language Arts
2 EngageNY.org

# Teaching Channel

# Denver Public Schools

Lucy CALKINS ¢+ MARY EHRENWORTH
CHRISTOPHER LEHMAN
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